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etting criteria with students is only the beginning. To
keep students focused on their learning, it is essential

to link assessment practices to the established criteria.

2. A ssessing Student \Pork

in Relation to (Criteria

What is assessment? «

Assessment can be defined as-the process of col-
lecting data on student performance. This process
includes observing students, talking and listening to
students, and looking at students’ work—such as
projects, tests, and assignments. -

We want to emphasize the distinction between
assessment and evaluation. Assessment involves
appraising a student’s work and collecting selected
work samples that clearly reflect that student’s
learning. Evaluation involves judging and interpret-
ing the information from this data and, if required,
assigning letter grades.

We have found that by placing more emphasis
and spending more time on assessing students in a
variety of ways, we increase the depth and accur-
acy of our evaluations. We remind ourselves that
assessment (collecting data) is ongoing from the
day that students enter our classroom, and that end-
of-term evaluation for report cards (making judg-
ments on that data) takes place three or four times
ayear.
As soon as we started assessing students in a
variety of ways (and on an ongoing basis) we had




28

Assessing Student Work

to change the way we kept our mark books. They no
longer contain only marks. To capture the richness,
variety, and depth of the assessments, our mark
books now include criteria-based assessments,
such as scaled scores, notes and observations,
self-assessments, as well as test scores and
marks for assignments. The letter grades we
assign need to reflect this increased depth of infor-
mation about the student’s learning. See further
discussion in chapter 3, pages 51-55.

Shifting to criteria-based assessment

Once criteria have been set with students, teachers
need to determine how student performance will be
assessed in relation to that criteria. In this section,
we offer ten ways to assess student work that don’t
involve giving marks, scores, percentages, or num-
bers. This helps students focus on the criteria that
count.

Our move away from marking papers or projects
is deliberate. When we started using criteria, we
expected our students to focus on them. But when
they got their papers back, they wouid look only at
their score—not at the criteria and the learning
these represented.

As teachers, we had shifted from comparing stu-
dent work to looking at it in relation to the criteria.
Our students had not.

To help our students make this shift, we devel-
oped ten ways to assess student work “without

Shifting to Criteria-Based Assessment
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putting a mark on the paper.” We then used these
assessment approaches on projects for which we
and our students had set criteria. We found that
when we assessed student work by not using the
numbers and symbols associated with ranking and
sorting, students began to focus on what really
counts: what they are learning and what they can do
to improve. *

This does not mean that we never give num-
bers or marks to our students. They receive-marks
on tests, quizzes, right-and-wrong questions, and
assignments for which we’ve not set criteria. All
assessments, both qualitative and quantitative, are
recorded. These provide the basis on which we eval-
uate student performance. We remind ourselves
that we do not need to give a letter grade every time
we assess student work; every day is not report-card
day. As teachers, we do need to make judgments
about student performance in relation to criteria for
reporting. We do this about three or four times a
year—once we have assembled a representative
assessment base.

Setting criteria with students and assessing
their performance in relation to the criteria (and with-
out marks) are ways to help students move beyond
their focus on the grade or number (“What did |
get?” “What’s it worth?” “What do | need to do for
an ‘A’?”) and to concentrate on their learning (“This
is what I’'m doing well.” “I need to improve in these
areas.” “The next thing | need to work onis.. ). In
this way, we use criteria to support the learning of all
students.
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Ten ways to assess without putting a
mark on paper

We developed the following approaches with our
students, and we encourage you to adapt them,
not adopt them. Try those approaches that appeal
to you, and discover those that work best with a
particular project or assignment, with a particular
group of students, or at a particular time of year.

We use a variety of assessment sheets, based
on the sample at right, when assessing student
work. These provide students with specific feedback
about their work, and over time, give them a profile
of their progress. Before we share our assessments
with our students, we record the results in our mark
book. This gives us a wide range of assessment
data on which to base our later evaluations.
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Figure 10: Sample assessment sheet
Headings here vary
according to the
assessment approach.
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Estl ;O partner
Date work was g‘ [ other Student: \
received 1 -
]
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Figure 11: Met, Not Yet Met

Ten Ways to Assess

33

¥

MET, NOT YET MET

With this approach, the focus is on having students com-
plete their work. This first step in using criteria separates
what students are expected to complete from how well they
complete it.

1. Set the criteria for a project. Teachers may set the
criteria or refer to the four-step process (pages 7-14) for
ways to involve students in doing this.

2. Make an assessment sheet such as the one illus-
trated at left for each student (or copy the blackline master
in the Appendix, page 63).

3. Assess student performance in relation to the crite-
ria by putting a check mark (¢') in the “Met” or “Not yet met”
column for each criteria statement.

4. Highlight those criteria that have not been met.

5. After giving assessment sheets to students, invite
those who received ‘NY’ to complete their work and resub-
mit it for reassessment.

6. Record student performance in your mark book as
‘M’ or ‘NY'. If students resubmit their work, record ‘R’ for
“Revised,” adding an ‘M’ if they then meet the criteria.
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MET, NOT YET MET, | NOTICED

With this approach we move beyond completing work and
focus on aspects of quality and/or progress in the work.

1. Set the criteria for a project. Teachers may set the
criteria or refer to the four-step process for ways to involve
students in doing this.

2. Make an assessment sheet, such as the one illus-
trated opposite, for each student (or copy the blackline mas-
ter in the Appendix, page 64).

3. Assess student performance in relation to the crite-
ria by checking (v') “Not yet met” and highlighting the mate-
rial that needs attention, or checking (v') “Met” and writing
brief comments in the “I noticed . ..” column. These com-
ments should focus on the quality of the work done and/or
progress made since the last assignment.

4. Before giving assessment sheets to students, record
student performance in your mark book as ‘NY’ or ‘M’. An
asterisk can be used beside the ‘M’ to indicate quality or
specific progress.

5. If students resubmit their work, record ‘R’ for
“Revised,” adding an ‘M’ for “Met” if they then meet the
criteria.
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Figure 12: Met, Not Yet Met, | Noticed
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